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Abstract

This paper seeks to identify if  women from vulnerable, socioeconomic and ethnic/racially, backgrounds have been 
benefited from this process through the Maximally Maintained Hypothesis developed by Raftery and Hout (1993), in 
which vulnerable or less advantageous groups can access education only after the demand of  the most advantaged group 
has been met. Using data from the National Household Surveys from Brazil (PNAD) and Mexico (ENIGH) both 
countries were studied for the 2004 and 2014 periods in order to observe the changes occurring through time, with 
a focus on the women population. As a result, this study found two different dynamics of  inclusion: while in Brazil 
higher socioeconomic inclusion has been attained, there is a persistent stratification by race in tertiary education with 
an underrepresentation of  non-white participants. On the other hand, Mexico has advanced in terms of  including the 
population that describes itself  as indigenous or understands an indigenous language, nonetheless underrepresentation 
from those that speak an indigenous language persist and socioeconomic stratification remains a factor of  exclusion.

Keywords: Tertiary education, inclusion, Maximally Maintained Inequality, intersectionality.

Resumen

Este trabajo busca identificar si las mujeres de entornos vulnerables, socioeconómicos y étnicos / raciales se han 
beneficiado de este proceso a través de la Hipótesis máximamente mantenida desarrollada por Raftery y Hout (1993), 
en la que los grupos vulnerables o menos ventajosos pueden acceder a la educación solo después de la finalización. se 
ha satisfecho la demanda del grupo más aventajado. Utilizando datos de las Encuestas Nacionales de Hogares de 
Brasil (PNAD) y México (ENIGH) se estudiaron ambos países para los períodos 2004 y 2014 con el fin de 
observar los cambios ocurridos a lo largo del tiempo, con un enfoque en la población de mujeres. Como resultado, 
este estudio encontró dos dinámicas de inclusión diferentes: mientras que en Brasil se ha logrado una mayor inclusión 
socioeconómica, existe una estratificación persistente por raza en la educación terciaria con una subrepresentación de 
participantes no blancos. Por otro lado, México ha avanzado en cuanto a incluir a la población que se describe a sí 
misma como indígena o entiende una lengua indígena, sin embargo persiste la subrepresentación de quienes hablan una 
lengua indígena y la estratificación socioeconómica sigue siendo un factor de exclusión.

Palabras clave: educación terciaria, inclusión, desigualdad máxima mantenida, interseccionalidad. 
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 1.  Introducción

 Since the end of  the 20th century education access for women has expanded considerably. In 
Latin America, the gender gap considering years of  educational attainment has closed for the cohort 
born in 1960 and onwards (Duryea, Galiani, Nopo, & Piras, 2007). As well, in this region women 
have had, on average, greater participation in the educational levels ranging from primary to tertiary 
educational levels (Creighton & Park, 2010).

 Mexico and Brazil have undergone different processes regarding the expansion and 
massification of  tertiary education. Access to higher education has become an essential factor for 
social mobility and access to better wages and jobs (Carvalhaes & Ribeiro, 2019). Nonetheless, despite 
the processes of  expansion in tertiary education and the closure or reversal of  the gender gap in this 
educational level, scholars such as Jones and Ramchand (2016) have pointed out at the necessity to 
refocus the study regarding the gender gap in education towards a more comprehensive approach 
that recognizes the intersectionality of  vulnerabilities within the category of  gender. Factors such 
as the socioeconomic (Kattan & Skékely, 2015; Leone, 2017) or the ethnic/racial background of  
women (Comisión Económica para América Latina y el Caribe, 2018; Carvalhaes & Ribeiro, 2019; 
Ribeiro, & Schlegel, 2015) may affect the possibility of  women to participate and advance in the 
educational system. 

 Hence, this paper seeks to evaluate the participation in tertiary education of  women, based 
on the Maximally Maintained Inequality hypothesis, to evaluate if  the expansion of  education in 
the 2004 to 2014 years has benefited vulnerable women (from socioeconomically or ethnic/racial 
marginalized groups) in Mexico and Brazil using the data available at the households surveys 
conducted at each country. Addressing those dynamics have important implications for policymakers, 
which may reorient their policies with the aim to palliate those inequalities.

 Literature regarding the expansion on tertiary education points at the period of  the latter 
half  of  the 20th century as the initial phase in which tertiary educational expansion unfolded, more 
specifically, the 1970s decade (Schofer & Meyer, 2005; Becker, Hubbard, & Murphy, 2010). Schofer 
and Meyer (2005) conducted a comprehensive study in which they remarked that tertiary educational 
expansion is not dependent on national variables but instead it is a global phenomenon driven by 
factors such as: the move from a statist vision of  the world towards an interconnected international 
society in which education is standardized, technological innovation, economic development and a 
shift towards a vision of  education as an investment on human capital that may enhance development 
and growth, additionally Kalkbrenner (2014) points out factors such as the expansion of  secondary 
education and government decentralization. This has allowed for a higher participation of  women 
in the educational sphere and the closing (and even reversal) of  the gender gap in most of  the 
developed world and in some developing countries (Becker, Hubbard, & Murphy, 2010; Buchmann 
& Hannum, 2001). Nonetheless, literature suggests a need to refocus from gender gap inequalities 
towards a more comprehensive that includes socioeconomic and ethnic/racial inequalities in the 
access to tertiary education (Jones & Ramchand, 2016; Creighton, Post, & Park, 2016; Connor, Tyers, 
Modood, & Hillage, 2004; Canelas & Salazar, 2014; Gerber & Cheung, 2008).
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 2.  The Human Capital Approach Towards Education 

 The human capital approach (HCA) understands education as a tool for the generation of  
skills and knowledge that allows enhancing productivity factors in order to produce higher returns (in 
terms of  wages) for those who are educated and increase their knowledge or improve their skills; thus, 
education is seen as a key investment in order to achieve human-centered development (Robeyns, 
2006; Becker, 1993). Drawing from the economic concept of  capital as a source of  positive outputs 
(mainly in terms of  income) the HCA understands the inseparability of  humans and the knowledge 
and skills they acquire through life as productivity factors that enhance their capital production 
(Nica, 2012). Therefore, the HCA proposed by Becker (1993) can be defined as “the accumulation 
of  knowledge, particularly from formalized education, expressed as the individual human capacity to 
complete some form of  labor that produces economic value to society” (Kalkbrenner, 2014, p.13). 
Some of  the returns on educational investment can be seen at a macro-economic extent (Olaniyan 
& Okemakinde, 2008; Grdinić, 2014). On the other hand, returns are also perceived at the private 
level, in terms of  positive impacts of  education investment on productivity (Wossmann, 2003). Also, 
returns are experienced at a social level, in which higher individual levels of  human capital generates 
more productive societies (Nica, 2012) and externalities regarding the investment on human capital 
may benefit other aspects such as low criminality and higher political participation (Lange & Topel, 
2006, p.461).  

 3.  Hypothesis Regarding the Access to Tertiary Education: Maximally Maintained  
 Inequality (MMI)
 
 Expansion of  tertiary education access does not necessarily implicate equal access to it. In a 
study concerning the Irish educational reform that aimed to expand the access of  secondary levels, 
Raftery and Hout (1993) demonstrated that “educational achievement is a process of  accumulation” 
(Raftery & Hout, 1993, p. 49) by highlighting the effects of  origin and birth cohort on educational 
transition. Hence, Raftery & Hout (1993) conclude with the hypothesis of  Maximally Maintained 
Inequality (MMI) as a model to explain the different rates of  enrolment and transitions according 
to socioeconomic class barriers (Hout, 2006). Thus, the effects of  socioeconomic origin on school 
enrolment decreases when the upper socioeconomic classes have their educational demands on a 
given level satisfied. 

 As a response to the MMI hypothesis, Lucas (2001) proposed the EMI hypothesis as a 
comprehensive approach that included the MMI and the life course perspective (LCP)  approaches, 
concluding that in spite of  having universal access at a certain educational level, inequality and 
the individual socioeconomic background will persist since those from lower SES will be allocated 
in educational institutions with lower quality: “equalizing quantity is insufficient to undermine 
inequality, because inequality in the types of  education obtained can effectively reproduce patterns 
of  advantage and disadvantage” (Lucas & Byrne, 2017, p.3). 

 4.  Inequality in Tertiary Education and Socioeconomic, Gendered and Ethnical  
 Factors

 According to the MMI hypothesis mentioned above, socioeconomic conditions play an 
important role to access tertiary and quality education and for social mobility overall. Nevertheless, 
gender and ethnicity are important factors that have an impact on the capacity of  individuals to 
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access tertiary education. Gender differences regarding access to tertiary education in quantitative 
and global terms have overall decreased, being women’s levels of  enrolment higher at a global scope 
since the year 2000 (Becker et al., 2010; Schofer & Meyer, 2005; Marginson, 2016).

 Despite the higher enrolment rates of  women on a global scale, the expansion of  tertiary 
education has not involved at the same rate minorities which often come from low SES levels (Schofer 
& Meyer, 2005) and important contributions of  the literature regarding educational expansion have 
remarked the importance of  refocusing towards socioeconomic factors of  exclusion (Knodel & 
Jones, 1996; Jones & Ramchand, 2016). Persistent horizontal segmentation, as well as differentiated 
access, explain why in “elite” institutions women, ethnic minorities, and individuals from lower SES 
are underrepresented (Gerber & Cheung, 2008; Ianelli, 2011).

 5.  Tertiary Educational Expansion in Latin America and Accessibility for Women,  
 low SES levels, and Ethnic/Racial Groups.
 
 Latin America has been experiencing, at a regional level, a period of  educational expansion 
since the beginning of  the 21st century: the gross enrolment rate of  the region (40%) is only behind 
North American and Western European rates nevertheless, countries like Mexico and Brazil remain 
under the average rates (Avitabile, 2017). Factors such as the increasing demand for skilled labor, and 
expansion on the offer of  educational programs, the growing number of  educational institutions can 
explain this expansion from a supply-side (Schofer & Meyer, 2005). On the other side, the gender 
gap towards access of  higher education closed for the cohort of  women born in the sixties, which 
was able to achieve equal years of  schooling, and for those women born in the seventies, the gender 
gap regarding years of  schooling reversed (Duryea et al., 2007; Knodel & Jones, 1996).

 Despite the general expansion of  high educational levels, intergenerational mobility is low, 
inequality remains high (Leone, 2017), and vulnerable groups (ethnic/racial groups and people 
from poor socioeconomic backgrounds) tend to be underrepresented or excluded from tertiary 
levels of  education (Marginson, 2016). Those intersected vulnerabilities mentioned above (gender, 
ethnicity, and SES background) must be understood under the light of  the particularities of  the Latin 
American context (Economic Commission for Latin America and the Caribbean [CEPAL], 2016). 
Leone (2017) highlights that not only is an individual SES family background a determinant factor 
for educational mobility but also, individual characteristics such as ethnical identification. Regarding 
gender, women from the lowest SES groups tend to achieve fewer years of  schooling in comparison 
to men, this situation aggravates for women from ethnic minorities and lower SES backgrounds 
(Duryea et al., 2007). 

 Ethnic groups in Latin America, mainly indigenous and afro-descendant populations, have 
been specially marginalized, nonetheless literature on educational inequal access for ethnic minorities 
from a gendered perspective has not been extensively developed in Mexico, recently Creighton and 
Park (2015) studied general access to education for ethnic populations from the Mexican Family 
Life Survey and Worthman (2017) studied equality in the access of  graduate education in the 
southeastern region of  Mexico. In Brazil, authors like Rosemberg (2002) have studied gender and 
race inequalities to access education at a broad level, while Beltrão & Teixeira (2004) and Carvalhaes 
& Ribeiro (2019) have studied career segmentation in undergraduate levels through race and gender. 
One of  the intersection of  vulnerabilities for ethnic minorities is their overrepresentation at lower 
SES levels, situation that is similar for Brazil and Mexico (CEPAL, 2016; Creighton et al., 2016). As a 
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consequence, the higher risk of  poverty levels affects the possibility of  entering tertiary educational 
levels for those ethnical groups, by having 15% less chances to enroll at a high educational level 
in the Latin American region (Haimovich Paz, 2017). There are still important barriers for those 
women who also belong to ethnic/racial and low socioeconomic groups with an impact that reaches 
their ability to enter the labor market (CEPAL, 2016): Canelas & Salazar (2014) concluded that the 
exclusion of  women from ethnic groups from higher levels of  education has an important impact on 
the wage gap experienced at the labor market by that population. Finally, education has been pointed 
out as one key factor to increase intergenerational mobility and overcome inequality (Behrman, 
Gaviria & Székely, 2001; Neidhöfer, Serrano & Gasparini, 2018). 

 6.  Methodology

 A quantitative approach was chosen, using as the main sources secondary data from the 
household surveys conducted by the government institutes of  geography and statistics of  Mexico 
and Brazil. In the case of  Brazil, the data used came from the National Household Sample Survey 
(Pesquisa Nacional por Amostra de Domicílios - PNAD) collected by the Brazilian Institute of  
Geography and Statistics (IBGE). This national survey addresses topics such as education, labor, 
income, housing and others, covering 1100 municipalities in both rural and urban areas in 2004 
and 2014 (IBGE, 2005; IBGE, 2015). In the case of  Mexico, the data used came from the National 
Survey on Income and Expenditure of  Households (Encuesta Nacional de Ingreso y Gastos de 
los Hogares Tradicional– ENIGH) collected by the Mexican Institute of  Geography and Statistics 
(INEGI). This survey has been conducted at a national level since 1992 on a biannual basis, and since 
2004 covers rural and urban areas, being representative at a national level (INEGI, 2004; INEGI, 
2014). 

 Regarding the variables used, both databases contemplated education according to the 
enrollment status (currently enrolled or no) which offered two different variables: currently enrolled 
level of  instruction or highest level of  instruction obtained (if  not currently enrolled). Both variables 
were combined in order to obtain a new variable which allowed to indicate all the population that 
participated in higher/tertiary education, whether if  it was currently enrolled or if  it was not. Gender, 
ethnicity/race, and SES level, the independent variables that affect education, were considered in 
both databases with some differences. The socioeconomic level was analyzed in terms of  income 
and divided into quintiles for both databases. The ethnicity variable posed some challenges since the 
PNAD had an explicit component for skin color/race (cor ou raça) while the ENIGH contemplated 
the variables “hablante de lengua indígena” (speaks an indigenous language), “comprende lengua 
indígena” (understand an indigenous language) and “autodescripción etnica” (self-considered as part 
of  an indigenous or ethnic group) as the determinants for ethnicity. This represented a limitation 
since this indicator was only available for the case of  Mexico in 2014. 

 7.  Discussion

 In the two last decades, the tertiary education system has expanded in America Latina, 
and with this, the level of  participation of  women has increased significantly, even surpassing the 
number of  men that enroll in higher education. Mexico and Brazil had not been the exception 
to this phenomenon. Nonetheless, this does not mean that complete inclusion has been attained, 
instead, this paper seeks to evaluate if  this expansion has benefited (and to what extent) women 
from vulnerable backgrounds. The results presented in the previous section indicate that for Mexico 
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and Brazil the Maximally Maintained Inequality hypothesis is confirmed for both countries, giving 
higher relevance to socioeconomic and race/ethnicity factors and showing that gender only plays an 
important role in the access to higher education of  the women from the lowest quintile in Mexico in 
2004: hence, women from the highest quintiles and non-ethnic/white background had benefited from 
tertiary education expansion more. Thus, confirming Creighton & Park (2015) Jones & Ramchand 
(2016) analysis as well, which warns on the greater weight of  socioeconomic and ethnic factors in 
marginalization and exclusion from tertiary education, rather than gender providing greater support 
for the MMI hypothesis.

 8.  Tertiary educational expansion in Mexico but persistent socioeconomic and  
 ethnic  inequalities  

 Since the 1990s a significant expansion of  the high educational system occurred as a 
consequence of  governmental policies. On one side, Carlos Salinas de Gortari (1988-1994), with the 
Educational Modernization Program, aimed at decentralizing educational institutions with a special 
focus on the promotion of  technical education (Villa & Rodríguez, 2003): additionally, in 1993 a 
Constitutional Amendment made secondary education compulsory, a decision with implications 
on the future demand of  higher education. As a consequence of  the modernization programs 
implemented in the 90s, the coverage of  technical education increased by almost 60%, and the 
private sector almost doubled its presence as a supplier of  tertiary education (Rodríguez-Gomez & 
Casanova-Cardiel, 2005). At the same time, the subsequent administrations of  Vicente Fox (2000-
2006) and Felipe Calderón (2006-2012) increased access and coverture of  tertiary education, with the 
creation of  195 new technical institutions during those two presidential terms (Worthman, 2017).

                           Figure 1. Access to tertiary education in Mexico in 2004 and 2014



84

Encuentro Latinoamericano | ISSN 2414-6625    Vol. 6, N° 1 (2021)

Figure 2. Distribution by quintiles of  population with access to higher education in Mexico, 2004 
and 2014

 Figure 3.  Gender distribution by quintile of  population that accessed higher education in Mexico, 
2004 and 2014

 Regarding the distribution by quintile of  population between 18 to 22 years old that accessed 
higher education, it is noticeable that in 2014 the participation increased in the first three quintiles, 
while it decreased in the highest two. In 2004 the distribution by quintiles was the same for men and 
women, except for the lowest quintile, in which fewer women from the first quintile participated 
less than men from that quintile in higher education. For 2014, the percentage of  women from 
the lowest quintile increased, nonetheless still 3 out of  10 women participating in higher education 
by 2014 were from a high socioeconomic background. This reduced participation from women 
from the poorest quintile in 2004 and 2014 confirms Jones & Ramchand (2016) preoccupation 
with socioeconomic factors as the main drivers of  lack of  access to education instead of  gender 
factors. Thus, socioeconomic factors, such as belonging to a low-income family or sector, generate 
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interwoven conditions that “curtail [the] ability to perform well in school and attain a college degree” 
(Jones & Ramchand, 2016, p.965).

Graph 4. Percentage of  population that participates in tertiary education by ethnicity in Mexico in 
2014, compared to total population in those categories

 The understanding of  ethnicity in Mexico differs from the one in Brazil (race) since, the 
former is a country with “with a large population of  African descent, where racial categories map 
onto a black-white continuum” while the first enters into the category of  countries “in which the 
primary distinction is between the indigenous population and the mestizo or mixed-race majority” 
(Villareal, 2015, p.653). Indigenous people are well represented in the case of  those self-ascribed as 
indigenous and those that understand an indigenous language. On the other hand, less than a third 
of  that population of  women that speak an indigenous language is participating in higher education, 
highlighting the necessity to overcome linguistic barriers to include this population in the process of  
educational expansion. 

 Yet, as Flores and Telles (2012) and Creighton and Park (2015) affirmed, for recent cohorts 
(born after 1992) ethnicity is not the principal factor of  exclusion and instead, socioeconomic status 
and backgrounds have a higher weight in social stratification. Nonetheless, contrary to the results 
showed for the overall population with access to higher education, in the case of  those that speak or 
understand an indigenous language gender has a considerable impact on the population of  the first 
quintiles since women participated substantially less. 
 
 Although a saturation point is far from being reached in higher education in Mexico, the 
higher influence from those socioeconomic factors in access to education confirms the Maximally 
Maintained Inequality (MMI) hypothesis. The persistent effect of  income for both, men and women, 
in 2004 and 2014, reveals that expansion in education has occurred but preserving the “class-odds 
ratio” (Raftery & Hout, 1992, p.56) in which the highest quintiles hoard tertiary education, only 
allowing for the lowest quintiles to be included when their demand for higher education is satisfied. 
Thus, the (small) increases of  participation in 2014 in higher education by the lower quintiles show 
a diminution in those class barriers. Nonetheless, the population from the two highest quintiles still 
represent more than 60% of  the participants in higher education.  
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 9.  Educational expansion in Brazil: higher inclusion at a socioeconomic level, less  
 representativity in terms of  race 

 Since 1990 and until 2010, Brazil’s higher education has been constantly expanding and 
enrolment rates have quadrupled (Carvalhaes & Ribeiro, 2019). Tertiary educational expansion in 
this country can be traced back to 1968, with the Reforma Universitária, which created a stratified 
educational system in which public high-quality, tuition-free institutions were available for the highest 
quintiles, while low-quality, private universities were abundant and the preferable option for the 
medium to low quintiles (Martins, 2006). 

 The educational reforms mentioned before allowed for women to enter at a higher extent 
into tertiary educational levels; for the cohort born in 1971 the proportion of  women that conclude 
higher education was almost twice as high in comparison to men, reversing the gender gap on 
quantitative terms (Beltrão & Alves, 2009) In 1996, with the Lei de Diretrizes e Bases da Educação, 
Brazil institutionalized technical education as an alternative to traditional degrees (Balbachevsky & 
Sampaio, 2017) and boosted the creation of  private institutions due to wider flexibility regarding the 
requisites for the creation: by 2002 69.8% of  enrolled students were at a private institution (Barreyro 
& Costa, 2015). Scholarship programs such as Programa Universidade para Todos (ProUni), created in 
2004, sought to increase representativity (regarding lower SES and race/ethnic groups) in private 
institutions, while the Lei de Cotas para o Ensino Superior of  2012 sought equality through quotas for 
students who belonged to an ethnic/racial group and came from a low SES background (Barreyro 
& Costa, 2015). 

Figure 5. Expansion of  access to tertiary education in Brazil
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Graph 6. Distribution by quintiles of  population with access to higher education in Brazil, 2004 
and 2014

Graph 7. Gender distribution by quintile of  population that accessed higher education in Brazil, 
2004 and 2014

 Those efforts towards higher inclusion in ProUni and the Lei de Cotas are reflected in the 
changes seen from 2004 to 2014. First, in 2004 more women than men participated in higher education, 
yet in Brazil there was a clear and sharp socioeconomic stratification, being women from the fifth 
quintile nearly 2/3 of  the total women that participated in higher education. A loud redistribution (as 
shown in Graph 6 and 7) of  the population of  women participating in higher education by quintiles 
occurred from 2004 to 2014, including increasing participation of  those from the first three quintiles. 
The case of  Brazil differs from the Mexican experience, since this redistribution increased to a great 
extent the participation of  women from the first three quintiles, while the population of  women in 
the fifth quintile decreased by almost 46 percentual points. 
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Graph 8. Population in Brazil from 18 to 22-year-olds with access to higher education by race

 
Graph 9. Brazil’s women participation in tertiary education by race and quintile

 Adding to the socioeconomic factor, participation in higher education in Brazil was highly 
stratified in terms of  race for both years, 2004 and 2014. It is important to highlight that race in 
Brazil is understood differently than in Mexico, instead race is defined by skin color characterizations 
along a white-black spectrum (Villareal, 2010). The results showed an overrepresentation of  the 
white population in higher education (as seen is Graph 8) while Mixed-descendant, Afro-descendant 
and Indigenous population are importantly underrepresented, even after the expansion process that 
occurred from 2004 through 2014. Those findings match the conclusions of  Artes (2018) and Leone 
(2017), as the later affirms that “intergenerational education mobility is correlated with the self-
identified race and ethnicity” (p.18).  
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 For Brazil, the MMI hypothesis could be understood from a socioeconomic perspective and a 
racial perspective. From the first, socioeconomic, perspective, the redistribution of  the participation 
by quintiles experiment from 2004 to 2014 in Brazil may correspond to a saturation of  the demand 
from the more privilege socioeconomic groups and at the same time, to the implementation of  
affirmative action programs to increase the participation from the in a low socioeconomic level. 
From the second, racial, perspective, the MMI hypothesis could explain how access to education is 
stratified being the population from a white tonality more benefited than other non-white individuals: 
the expansion on participation in tertiary education from 2004 to 2014, as well as the implementation 
in 2012 of  positive action programs such as the Lei de Cotas, may explain a higher percentage of  non-
white individuals at tertiary levels.  

 10.  Conclusion

 Finding if  women from vulnerable socioeconomic or ethnic/racial backgrounds benefited 
from the expansion on access to tertiary education in both Mexico and Brazil allow researchers to 
look closely at those process of  expansion and examine how inclusive they are or whether several 
areas of  opportunity towards more inclusion exist. The differences in the Mexican and Brazilian 
cases show countries with different processes of  expansion, some with a higher extent of  integration 
for indigenous women but with a persistent stratification in socioeconomic terms (as it is in Mexico) 
and others with a better redistribution regarding the access by quintile to tertiary education but with 
a lack of  representation from important non-white racial groups (as it is in Brazil). 

 It is important to highlight the limitations of  analyzing the case of  Mexico in terms of  
ethnicity, due to the lack of  variable, as well as the difficulties of  homogenizing the data for two 
countries with different kinds of  tertiary educational systems, since they behaved in substantially 
different patterns and this difficulted the analysis through the MMI hypothesis. Another limitation 
of  this study is that it only considerate, for practical reasons, a restricted age group (18 to 22 years 
old), it must be highlighted that a significant part of  the participants exceeds this age due to factors 
such as late enrolment in secondary school, repeaters of  secondary school levels, integration to 
the labor workforce before accessing a tertiary school level, and so forth. Finally, to have a deeper 
understanding of  those processes towards inclusion, analysis such as the one made by Artes (2018) 
in Brazil on post-tertiary educational access could be replicated in Mexico and further analysis on 
the type of  education (whether it is private or public) and the quality of  that education that women 
have access to over those periods could show a light on other forms of  stratification at a horizontal 
level (through the Effectively Maintained Inequality hypothesis), moving forward from the vertical 
analysis portrayed here, yet the lack of  data has been an important impediment for researchers to 
construct consistent literature on the EMI hypothesis in Latin America.
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